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Abstract 
Education is one of those fields where it takes time to put research results into practice and integrate them into curricular culture. 
One of the reasons is that customs and traditions are deeply incorporated into pedagogical work. Although being sceptical about 
changes and innovations is evident in other fields, it seems that innovations and efficient new methods are not very welcome in 
education. True change can be achieved through output: research and those skills, competences that are regarded as important by 
decision-makers should be integrated in exams which assess educational results. However, it is also relevant to point out that 
teaching methods, methods of skill development at schools, change even smore slowly with output-oriented assessment systems.  
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1. Introduction 
Hereby we will introduce how we hope to achieve and support that by applying and teaching reading strategies 
that could be faster and more efficient in as many places as possible throughout our country, Hungary. Three factors 
of this process are very important to take into consideration: (1) national framework, (2) national framework for 
diagnostic assessment of reading, and (3) a nationally available new workbook series. Besides the above-mentioned 
ones, there are other ways to make reading strategies and the metacognitive nature of reading familiar. Some 
examples are in-service teacher training courses, primary and secondary teacher training, publishing research results 
in journals written for varied audiences, giving lectures to teaching staff in different schools.  
2. Reading strategies, metacognition  
Teaching and learning cognitive and metacognitive reading strategies is the key to successful school 
performance, effective learning, successful classroom practice and school systems. Teaching learning strategies is a 
must, not only for mother-tongue teachers; however, results of reading research studies are not put into practice in 
education systems as fast as they should be. In most countries, teachers of subject areas different from literature, 
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grammar or mother-tongue are not given training on teaching reading. Moreover, teachers of school levels beyond 
primary education do not regard the improvement of  reading skills or comprehension skills, which help to 
understand texts of their subject areas, to be their task. 
The importance of the combination of motivation and cognitive aspects (cognitive and metacognitive, as well) is 
very detailed by findings in the research of reading education. The most important results provided by experiments 
are that scaffolded and self-regulated reading are more effective by using and clarifying the reading strategies. One 
of the most critical points of teaching reading strategies is the problem of transfer, which means that the students 
have many problems in applying commonly used reading strategies while reading another kind of text. The most 
effective way of teaching how to use reading strategies is to apply only a few strategies at the same time. The 
teacher reads, explains his/her own strategies, says what she/he did step by step and why,  and later asks the students 
to do the same. [1] In classrooms, the cooperative method of group work related to teaching this kind of strategy was 
very effective. [2] It is also known that direct and explicit instruction, supportive of  conditional metacognitive 
knowledge, is an effective strategy, which means it outlines for students exactly when and how to apply strategies. 
The PISA-surveys have shown that, although most European adolescents have adequate reading competences at 
their disposal by the end of school, about a quarter of them cannot meet the minimal standards. Not only has the 
European Commission failed in decreasing the numbers in this risk-group of low achievers in reading, (a goal aimed 
at in the Education Benchmarks), but the rate of low achievers has even increased since 2000. 
The urgency of this societal problem has induced the European Commission to invite tenders for a Socrates-
 reading and 
-Project has investigated into 
the reading instruction for adolescent struggling readers in 11 European countries and searched for examples of 
 the enhancement of these students.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 1. School-Year-Related Overlaps Between Plateaus and Modes of Reading (ADORE, 2010) 
 
     According to ADORE -project the most up-to-date, efficient way of teaching reading is structured according to 
this draft. As we can see, reading strategies are organic, integral parts of this method.  Nevertheless, this is the least 
represented element of traditional classroom practices of European school systems. 
3. National frameworks 
In Hungary the National Curriculum is supplemented and supported by detailed and very practical frameworks. 
They are written for two years in school, defining even the lesson numbers in every type of school. However, 
publishing companies can and do prepare their own frameworks. Local curricula are written in schools based on 
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national frameworks. They also represent the profile of the given school and social community. The last two 
documents are crucial regarding classroom practice. It is the framework that directs the national teaching practice, 
knowledge, skills to be aqcuired on the largest scale.  Drafts containing a unit define the area to be taught, its 
elements, the necessary background knowledge, requirements, the suggested lesson number, the aim to be achieved 
during teaching, key concepts that children should be familiar with by the end of the teaching cycle. 
The National Curriculum defines subject areas. Hungarian language and literature is one of them and reading 
strategies are included in this module, as teaching reading belongs to this area. The other subject areas are structured 
according to a subject-specific logic. Hungarian language and literature is composed of the following seven 
elements:  
 Speaking skills, understanding, comprehending and creating oral texts 
 Reading, written text comprehension  
 Writing, creating texts  
 Developing learning skills  
 Mother-tongue culture, knowledge of mother tongue  
 Literary culture, interpretation of literary texts  
 Developing moral, ethical, historical empathy. 
The framework of 2012 prioritizes reading and reading comprehension.  As a consequence, the number of lessons 
devoted to this area is also bigger. To emphasise this priority, reading is divided into three sub-areas in year 1 and 2: 
(1) preparation of learning reading, (2) acquiring the symbols of reading, founding decoding skills, (3) preparation 
of reading comprehension.  
As we know, teaching reading skills is efficient if we do not start this process before years three and four in 
primary school. These strategies are built on stable decoding skills, which should be acquired in the first two years 
of primary school. The teaching of strategies is initiated in cycle 3-4 with basic strategies. One very important aspect 
is that only a few of them are taught at the beginning and only one of them at a time.  Strategy teaching is continued 
in the upper primary section, years 5 and 6, while later on, strategies are synthesised and practised, and decoding 
and comprehension literacy skills are also focused upon so that they cannot fall below a critical level. 
4. Reading framework, diagnostic assessments 
Developing the content framework of diagnostic assessments on a national scale started in 2008 in Hungary. 
Attention on the aims and structure concepts of PISA-assessments (OECD, 2006, 2009) is represented in addition to 
national characteristics. Three areas are represented:  mathematics, reading and science; the basic period according 
to age, 1-6 years in primary school, is elaborated in a detailed way. In all three areas thousands of printed and digital 
exercises have been developed along three dimensions, which are: (1) psychological, (2) societal and cultural, (3) 
0.). The standardised tests guarantee that teachers in any school in the country 
will be able to compare  
way, the aims of closing up the gap for less-talented  students and taking care of outstandingly talented students can 
both be optimised. 
Three volumes on reading, maths and sciences conclude the theoretical background and detailed content 
descriptions in a unified structure. The first chapter in each book is about the theoretical background of assessment 
dimension based on national and international literature. The fourth chapters conclude the scientific results about 
elaborating the content frameworks of assessments; they also introduce how theoretical knowledge can be applied in 
the actual conditions of diagnostic assessments at schools. The fifth chapters elaborate the content framework of the 
assessments in a very detailed way.  
The reading framework is under continuous development. Nearly 100 Hungarian and international experts are 
working on it: researchers, test developers, teachers. The first volume, which introduces the basics and the 
  
53 Ildikó Szabó and János Steklács /  Procedia - Social and Behavioral Sciences  81 ( 2013 )  50 – 54 
The most important new element of the reading framework  among many others- is the introduction of reading 
strategies. Strategies are introduced in the chapter on content and curriculum of reading, emphasizing the idea that 
the reading strategies are strongly related to knowledge of reading and metacognitive knowledge. The introduction 
of strategies follows the same structure and timescale in framework as in the Karakter workbook series. Regarding 
their structures, the sample exercises of the framework contain an introductory part, characteristics of the advanced 
user and some questions about the usage of the given strategy.  
5. Karakter  a new workbook series  
Based on all the above-mentioned factors, a new workbook series has been published which is designed for 
primary students from  years one to eight. The aim of this new teaching material is to improve reading 
comprehension while meeting both the content and structural  requirements of the curriculum.   
 The widely used classroom practices, methodological elements, and games are applied in the new series as well 
as the following important new principles: 
 Reciprocal teaching (Palincsar) 
 Transactional  strategy teaching method  
 PQRST or  SQ3R (Robinson) 
 Guided Reading Lesson 
 Peer-led discussion 
 Sensory Imaging Strategy  
 STPG method (set two literacy goals) 
 IEPC (imagine, elaborate, predict, confirm) (Wood) 
 Cooperative learning 
 In the upper primary/secondary section, one unit is composed of two A4 pages, which includes a text not longer 
than half a page. One module is 4x2 page long including four different types of text: a narrative, a descripitive, a 
functional and a graphic text (e.g., a chart, a Venn-diagram, a fishbone chart). All the texts are thematically related 
to the textbooks students use in their literature lesson.  Narrative texts make students practise transactional reading 
as a strategy from year 4 upwards. It means that the texts are interrupted no more than twice by questions or 
exercises that take only a short time to answer, yet can determine reading comprehension. The texts are selected 
according to the requirements of the National Curriculum. 
New strategies are introduced each year until year 6. In the final years (years 7 and 8 in the Hungarian system), 
they are 
ages into consideration.  Each strategy is introduced and modelled for students in a comprehensible way. All the 
strategies are represented until the end of the 8th year (the final year in the primary education). However, their 
representation or intensity differs from year to year.  
In each workbook there are exercises to check sentence and text comprehension. They follow the logic and the 
structure of the reading standards of the new National Curriculum. The exercises promote the practice of the new 
strategies and help students to acquire them as a skill. Graphic organizers and cooperative learning techniques are 
included in each unit. 
 
6. Conclusion 
 
Text comprehension, critical appraisal of texts and use of  texts for content-area learning are very  important. Our 
goal is to teach students how to learn content by reading and writing, and talking and listening must go hand-in-hand 
with content instruction so that students gain the tools for life-long learning. When students know how to use 
reading and writing for learning content.they become more successful learners, which leads to feelings of success 
for both teachers and students.  
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